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(continued President’s Message from page 1)

growing leaps and bounds through the efforts of Ross Retterer, our Webmaster.  Ross is the mystery guy on the other side who set up and troubleshot us into the electronic registration age.  He's also added new sections to the website to meet our changing demands.  You'll find out more when you read his feature article in this month's newsletter

When you go on-line to visit the website, don't forget to register for October's Fall Conference.

I can't say enough how excited I am for this year's fall conference.  Jennifer Kuchno has been working round the clock to make this year's conference truly exceptional.  We are thankful to Tidewater Community College for providing a new and different venue for this year's conference.  Details about the conference can be found in Jennifer's article.  

As I've said before, an organization is only as strong as its membership and we are fortunate to have dedicated, talented and energetic board members. I've enjoyed getting to know each and I know that they will all continue to bring quality to the VATESOL organization.  Also, I encourage each of you to get involved in VATESOL, be it on the board or through helping in a VATESOL activity, such as the upcoming fall conference.  I know as an ESOL teacher you are all extremely busy, but you all have so much to contribute and so much to gain.  It has been an enriching experience for me this year.  Thank you all and I will look forward to seeing you at Tidewater Community College!

Tanya Gray
Vice-President’s Message—Fall Conference

VATESOL FALL CONFERENCE INFORMATION

Date: October 3, 2009

Theme: ESL Newcomers: Teachers and Students

Location:  Tidewater Community College’s (TCC) Virginia Beach Campus

1700 College Crescent Virginia Beach, VA 23453-1918


Directions to TCC-VB

http://www.tcc.edu/welcome/locations/vabeach/info/auto.htm
Map of TCC-VB Campus

http://www.tcc.edu/welcome/locations/
vabeach/info/map.htm
Check-in and On-site Registration: Advanced 
Technology Center (ATC)

Conference Sessions: Virginia Beach Building 
(adjacent to the ATC)

KEYNOTE SPEAKER:  Judie Haynes

 SHAPE 



CONFERENCE REGISTRATION

Online membership and conference registration will begin in mid-July at www.vatesol.cloverpad.org. We strongly encourage you to pay online but checks will also be accepted. Please check the web site for registration deadlines. On-site online registration will be available. 

MEMBERSHIP & CONFERENCE RATES - 2009


Membership Rates: Regular - $25, Student - $15

Conference Rates: Regular - $35, Student - $20, Non-Members $60

HOTEL ACCOMODATION 

Extended Stay America Virginia Beach - Independence Blvd.

4548 Bonney Rd

Virginia Beach, VA, 23462 

Phone 866-925-8655         

HOTEL RATES: Studio –Queen   $59.99     Studio- Two Twins  $69.99 

Check In Time - 3 PM, Check Out Time - 11 AM 

All rooms have refrigerators, microwave ovens and stovetops; Wireless Internet access for a fee

SUGGESTED OPTIONAL EXCURSIONS 

(Approximate Mileage From Conference Hotel) 

Virginia Beach Oceanfront
9 miles 

Pembroke Mall Shopping Center 
1 mile

Mount Trashmore District Park
2 miles 

Kempsville Greens Municipal Golf Course
2.5 miles

Virginia Aquarium & Marine Science Center
9 miles

Cape Henry Lighthouse
9 miles

Nauticus (Norfolk)
9 miles

**************************************************

A Sample of the Fall Conference Presentations: 

· Connecting and Empowering ELLs

· Teaching Reading to Students Who Don’t Enjoy Reading 

· Typology of Mainstream Teacher Attitudes toward LEP Students: 53 Classroom Teachers Observed and Interviewed

· Art Inspirations:  Reaching ELL Students through Art 

· African Refugees and Resettlement: Preparing Students, Preparing Teachers

· Building Learning Communities in the Academic ESL Classroom

· Improving Scaffolding Techniques and Increasing Student Interaction

· WIDA Standards

· Remember Your Roots!  Growing Oral Assessment Ideas from Your Own Foreign Language Student Experience 

· Creative Engagement Activities for Beginning ESOL Adult Learners

· Rich Internet Applications for Language Learning (RIA)

· Teaching Second Language Learners as a Second Career

· An Effective Team Approach to the Reading VGLA

· Let’s Talk About Success!  Integrating college success skills into community college oral communications classes

· Newcomer Program - Secondary

· The Smallest Light: Reading to Learn & EFL as a concept in Macedonian Universities

· We aren’t in Kansas Anymore, Toto! PreK-12 Culture Shock

· Learning from Experience: Evaluating a Recently Implemented ESL Field Experience for Pre-Service Teachers

· "YouTube 101" - for language learning 

· ESL Newcomers 

· Welcoming Newcomers to Your Classroom and Community 

· Using Music to Build the Class Community

VATESOL Board Opening

By Kieran Hilu, Past President and Nominating Chair

Are you excited about VATESOL?  Want to work alongside energetic and dedicated ESOL professionals?  Then join the VATESOL board!  
VATESOL board currently has the position of Secondary Education Special Interest Group leader open.  The term of the position is two years beginning with induction at the October Fall Conference.  

Summary of Duties

• Attend Board meetings (October and February) and other VATESOL functions

• Recruit and secure presenters for state VATESOL conference in their interest group

• Submit an article about the news from your SIG to the VATESOL Newsletter for each

Newsletter. Current educational and political trends affecting your group are good topics for the articles. Recruit members to write articles for the newsletters

• Keep list of members in your SIG

• Coordinate the SIG roundtable sessions at the Fall Conference.

• Outreach to new members

Sound interesting?  If so, contact Kieran Hilu at kieranh@vt.edu.  

VATESOL Web Site

By Ross Retterer, Webmaster
When then membership chair and current first vice president, Jennifer Kuchno, brought Wild Apricot to the attention of the VATESOL board, I thought she had been spending too much time in a Whole Food’s produce department. But Wild Apricot, our new website provider, has proved to be a delicious find and has enabled us to provide services to our members that we would not otherwise have been able to offer without raising dues substantially. 

For $25 per month, we are able to offer online registration and credit card payment for initial membership, membership renewal and conference registration. There have been some glitches, of course, but overall, things have gone well. To keep the problems to a minimum, we rely on you, the membership, to let us know when something is not working.

What is the future of the website? Essentially, it is whatever members want it to be. At the moment we are utilizing very little of its potential. We now have a Members Only section where we can post information that non-members will not be able to access. The most useful feature in this section is perhaps the Membership Directory. Individual members have total control over the personal information that is displayed. Simply log in and click on “View profile” in the lower left-hand corner of the screen. Next, you will see the “My Profile” page. Here you can edit your profile, control access to your personal information, set your subscription preferences and renew your membership. 

I envision a site that eventually will have many editors and many contributors. Page editing in the Wild Apricot system is user-friendly. If you are minimally Word-proficient, you can edit a page on our site. Possibilities include SIG chairs maintaining a page for their group’s area of interest. Someone with an interest in technology could edit a page following developments in the technology in education field. There could be a page focusing on WIDA or VGLA, for example. If someone out there has an urge to blog, there is a blog page already set up. It only has to be made visible. 

I originally took over as Webmaster because no one else was interested. Sometime in the near future we are going to need some new blood. So, if there is someone out there who might be interested in taking us to the next level, please advise me or another board member. In the meantime, I hope you will use the site and let us know what we might do to make the website more useful.
-Ross Retterer
A Book for Decision Makers:  

English Language Learning vs. Learning Disabilities 
By Jo Tyler, Professor of Linguistics and Education and TESL Program Coordinator

 University of Mary Washington


Specific learning disability, as defined in the Individuals with Disabilities Education Act of 2004, is “a disorder in one of the basic psychological processes involved in understanding or in using language, spoken or written, which disorder may manifest itself in imperfect ability to listen, think, speak, read, write, spell or do mathematical calculations” (Title I, Sec. 602(30)(A)). As common sense dictates, acquiring a second language also involves “imperfect ability to listen, ... speak, read, write, spell...” in the target language. This comparison of learning disability (LD) with second language acquisition is the opening gambit of a new book entitled Why do English Language Learners Struggle with Reading? Distinguishing Language Acquisition from Learning Disabilities, edited by Janette K. Klingner, John J. Hoover and Leonard M. Baca (2008), which I will refer to as Why do ELLs Struggle? in the remainder of this review.


Following an introduction detailing this comparison, separate chapters deal with second language acquisition (SLA), response to intervention (RTI), literacy instruction and learning, data-driven decision making, and assessment. The book provides up-to-date guidance for educators faced with the challenge of determining how best to serve English language learners (ELLs) who struggle in the classroom. The book has three inherent features that make it ideal for school administrators as well as for teachers of ELLs or students with disabilities. After discussing each of these in turn, I reflect on the struggles of some ELLs and their teachers that I have known in order to contextualize the central question “Why do ELLs Struggle?”

Sound, Accurate Information


First, Why do ELLs Struggle? is filled with up-to-date, research-based material. With its emphasis on RTI and inclusion models of instruction for ELLs, it addresses cutting-edge issues. The vast majority of the 225 items in the book’s Reference list are from peer reviewed sources published since 2000. In addition, each chapter is co-authored by experts on the particular topic writing collaboratively to ensure both accuracy and objectivity. Because research studies can often appear to reach contradictory conclusions, the authors take care to emphasize the multiplicity of factors that account for those differences. This approach serves educational decision makers well, for it instills understanding of the many linguistic, cultural, pedagogical, environmental, psychological, and cognitive aspects of SLA. Having this awareness enables educators to take a nuanced and unbiased approach to the high-stakes decisions of intervention and placement. In fact, one of the key themes of the book is the importance of an interdisciplinary, collaborative approach to ensure objective decision-making.


As a linguist, I can attest to the accuracy of the crucial information provided about SLA, much of which is not covered in teacher education programs. While general and special education teachers may be trained, for example, to assess errors made by native English speakers as evidence of a learning disability, they are typically unaware that errors of ELLs are actually the best evidence that language acquisition is taking place. For example, words like holded, runned, ated or goed show that the learner has mastered the regular past tense rule of English by adding -ed to a verb. Although the book discusses key aspects of SLA, like the importance of errors, and provides some illustrative detail, specific examples of actual learning patterns like this are noticeably lacking. From a linguistic standpoint this might be viewed as a disadvantage of the book; however, it attests to the editors’ ability to emphasize essential concepts without getting bogged down in the kind of details that might turn nonspecialists away.

Concise and Readable


Unlike most research-based resources in the education literature, Why do ELLs Struggle? is eminently readable. In tone and style it reflects the discourse of practicing professionals rather than the jargon of ivory tower experts. One helpful technique of the editors is providing careful summaries of specific research studies in page-length “Research to Practice” boxes selectively placed in each chapter. Including these brief but lucid summaries underscores the insistence the editors place on evidence-based decision making, a consistent theme throughout the book. In fact, these summaries can serve as models of how to make research accessible to practitioners, an invaluable aid to administrators and teacher educators.


Among the greatest advantages of Why do ELLs Struggle? is its concise format. In just 118 pages of text, the editors manage to provide the essential information educators need to understand and distinguish the normal processes of SLA from symptoms of LD. The authors identify crucial themes, such as the importance of supporting the child’s native language and the impact of cultural differences, and reiterate them in different contexts so that readers come away with deep understanding in spite of the condensed presentation. In addition, general concepts are clearly supported with carefully selected facts and statistics.

Practice Oriented


The brevity combined with the accuracy of Why do ELLs Struggle? is perhaps its most practical advantage. One way that the book accomplishes this feat is through the use of more than 20 tables, figures and sample checklists. Nearly all of them are compiled from scholarly research, yet they are formatted for practical use by educators. One of the best tables in the book, for example, itemizes specific challenges ELLs face in each of the five components of literacy—phonological awareness, alphabetic principle, fluency, vocabulary, and comprehension. Especially helpful to practitioners are several checklists offered for use in different tiers of RTI to ensure that decision making proceeds with and documents the distinction between SLA and LD. Readers are advised to take advantage of these tables, since they often provide crucial information that is absent from the general discussion. 


The organization of Why do ELLs Struggle? supports its practical purpose and enhances its value to practitioners. The book is constructively organized, so that each chapter builds upon general knowledge and information presented previously. The information about RTI, for example, is developed from the view, presented in the Introduction, that a student may have a learning disability even if he or she does not exhibit a severe discrepancy between achievement and IQ. When this is considered in light of the information in the chapter on SLA—that ELLs can have extensive concept knowledge even if they lack the English proficiency to demonstrate it—the rationale for RTI becomes eminently clear. Further, this logical understanding of RTI enables educators to become articulate advocates for students. 


The only organizational aspect of Why do ELLs Struggle? that may give pause to practitioners is the approach taken in the chapter on SLA. Here the authors organize the material around “Misconceptions About the Second Language Acquisition Process.” Although a myths-and-realities approach is not uncommon in the practitioner literature, some readers may perceive it as a presumption of their ignorance—in essence taking the same deficit view of their readers that the authors decry when applied to ELLs. Nevertheless, in all other areas the book is a model of the kind of practical and informative guide that should be available to every educator who must make high-stakes decisions affecting students.  

Reaction from the ELL Perspective


Reading Why do ELLs Struggle? constantly brought to mind many ELLs and their teachers that I have known and worked with over the past 20 years (identified by pseudonyms). It was 1991 when I met José S., a worker in a Harrisonburg turkey factory, who could explain the difference between healthful and healthy but could not sign his name. José was not dysgraphic or autistic; he had been educated in his war-torn native land only through the second grade and had never learned cursive. 


In the mid-1990s Kyu-Min P. was a 25-year-old doctoral candidate in molecular engineering who faithfully copied everything he wrote verbatim from others’ research, no matter how often I warned him that plagiarism could lead to expulsion from the university. Chul-Min was not lazy or insolent; as he later explained eloquently, “To be honest, I had not heard of the word plagiarism until I came to the U.S. I had not experienced a feeling of sin when I copied somebody’s phrases and sentences in writing.” He continued that in his Confucian culture, the ability to “faithfully memorize all words and expressions which well-known oriental philosophers and scholars had said or written ... made me feel not a sense of sin, but instead a sense of pride.”


Had either of these students been in today’s K-12 setting, they likely would have been referred for special education, a decision that would have bewildered and perhaps shamed them and would have drastically altered the course of their education. As the authors of Why do ELLs Struggle? emphasize, most educators who make such high-stakes decisions, even if well-intentioned with the best interests of the student at heart, do not have sufficient knowledge to distinguish cultural and linguistic diversity from learning or behavioral disabilities. 


Even the English as a Second Language (ESL) specialists may lack specific knowledge or enough training to address these issues. I recall a first year ESL teacher, Doris T., who recounted giving a placement test to an 8-year-old newcomer from Central America. “When shown a picture of an apple or a window, she could not name them, even in Spanish,” Doris moaned. Another ESL teacher, Becky V., expressed alarm that a student “who has been here for four years still does not know how to use the word the!” 


Becky and Doris both wondered if the students they described needed special education. But apples don’t grow in most regions of Central America, and most average homes there don’t have the kinds of windows that would be shown on a North American picture-naming test. And although the is the most common word used in the English language, it is also one of the most complex in terms of pronunciation, grammar and usage, so most ELLs never fully master it. Furthermore, native speakers of English—including teachers—are unaware of the rules for using the, and so are unable to teach them.


In spite of the excellent guidance provided in Why do ELLs Struggle? I recognize that no single book—in fact no entire teacher education program—can cover every essential piece of knowledge teachers might need to make the best pedagogical decisions for students. What is needed, therefore, as the authors of this book emphasize, is awareness of the multiple factors involved, access to sound research, objective data analysis skills, and a collaborative, interdisciplinary approach to decision making. 

             Klingner, J. K., Hoover, J. J. & Baca, L. M. (Eds.). (2008). Why do English language learners struggle with reading? Distinguishing language acquisition from learning disabilities. Thousand Oaks, CA: Corwin Press.

New IEP Opens in National Capitol Region

By Dr. Andrea Todd, Associate Director

Virginia Tech Language and Culture Institute

Northern Virginia Center
The Virginia Tech Language and Culture Institute (LCI), newly established in the National Capital Region, launched its first English Language Program (ELP) classes this summer with six international Fulbright scholars from the countries of Chile, Russia, Syria, Pakistan, and Turkmenistan. The students were placed into the LCI by the U.S. Department of State as part of the Fulbright Foreign Student Program which requires international students to complete “pre-academic” English before moving on to earn advanced degrees in a variety of majors at universities across the United States.

After completing the 25-hour program at Virginia Tech’s Northern Virginia Center (NVC), two of the Fulbright scholars have gone on to pursue doctoral degrees, in Systems Engineering and in Mathematics. Three are enrolled in master’s programs, in Economics, International Relations, and Language. The sixth Fulbrighter, a researcher from Russia, is studying agriculture.

The LCI at Virginia Tech’s main campus in Blacksburg has been providing English language training for more than 30 years. Both locations offer classes ranging from High Beginner to Advanced.  An Academic and Professional Writing course is offered for admitted graduate students needing to hone their writing skills, and a pre-MBA course assists students planning to pursue advanced degrees in business. Future electives will focus on English for technical fields such as engineering and computer science.

Congratulations, VT!  From your friends at VATESOL!


Welcome to a new school year!


Time is a funny thing.  There are moments when it seems to slowly creep by and others when it moves so fast that you lose your breath trying to keep up.  I find it hard to believe that September is here and soon it will be time for me to pass the torch over to a new VATESOL president, Jennifer Kuchno.  I have enjoyed my year of service as VATESOL's President.  


Looking back at the past year, VATESOL has made wonderful steps.  I was excited to be part of the planning stages of the SETESOL 2011 conference.  This conference will be an opportunity for Virginia to showcase the hard work that all of you do each day.  With the theme of celebrating heritage, we will have much to explore and enjoy.  I won't spoil the surprises that conference planner Lily Mirjahangiri has in store, just trust me when I say that you don't want to miss it!  Please stay tuned for more details and find out how you can be a part.  


I'm also pleased that VATESOL is continuing to strengthen its role in advocacy.  This summer Denise Ricks, our Legislative Liaison, attended  TESOL's advocacy day in DC.  There she was able to meet with congressional representatives in order to discuss various ESOL issues.  I am hoping this will be just the beginning.  Perhaps VATESOL will be able to hold its own


VATESOL Advocacy Day in the future.


Our newsletter committee has grown in size and has increased the number of newsletters that you receive each year.  They have done an exceptional job at transforming the newsletter into a top-notch professional resource with contributions from ESOL professionals and students throughout the state.  The best part is that it comes right to your computer and back issues are cataloged and available to members on our website for retrieval.  Definitely give your thanks to Leslie Bohon, Judy Snoke, and newest member Solange


Lopes Murphy for their tireless efforts.  


Speaking of website, the website is another area that VATESOL has been (continued next page)














The purpose of a newsletter is to provide specialized information to a targeted audience. Newsletters can be a great way to market your product or service, and also create credibility and build your organization’s identity among peers, members, employees, or vendors.


First, determine the audience of the newsletter. This could be anyone who might benefit from the information it contains, for example, employees or people interested in purchasing a product or requesting your service.


You can compile a mailing list from business reply cards, customer information sheets, Business cards collected at trade shows, or membership lists. You might consider purchasing a mailing list from a company.


If you explore the Project Gallery, you will find many publications that match the style of your newsletter.


Next, establish how much time and money you can spend on your newsletter. These factors will help determine how frequently you publish the newsletter and its length. It’s recommended that you publish your newsletter at least quarterly so that it’s considered a consistent source of information. Your customers or employees will look forward to its arrival.
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Don’t miss an opportunity to publish in your professional newsletter!!!


Contact the newsletter editors at � HYPERLINK "mailto:eslsnoke@vt.edu" ��eslsnoke@vt.edu�, � HYPERLINK "mailto:lbatkinson@vcu.edu" ��lbatkinson@vcu.edu�, or � HYPERLINK "mailto:lopesmsa@jmu.edu" ��lopesmsa@jmu.edu�





Next deadline is November 15, 2009!!!!!!!!!!!!
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When then membership chair and current first vice president, Jennifer Kuchno, brought Wild Apricot to the attention of the VATESOL Board, I thought she had been spending too much time in a Whole Food’s produce department.






























































Judie Haynes, a veteran ESL teacher and author of several books on ESL newcomers and the Everything ESL web site. Judie will be speaking about strategies for mainstream teachers of ESL students. Judie will also be offering a session on newcomers during the conference. Additionally, Ms. Hayes will be signing and selling her award winning book Getting Started with English Language Learners: How Educators Can Meet the Challenge. Read more about Judie Haynes: � HYPERLINK "http://www.everythingesl.net/"��http://www.everythingesl.net/�










































































































































































TESOL Award for Excellence in Teaching


By Tanya Gray, President & Liaison to TESOL 





The TESOL Award for Excellence in Teaching honors ESL/EFL teachers who are considered to be excellent teachers by their colleagues. The recipient of the award receives $1,000 provided by Heinle, a part of Cengage Learning. � �Each TESOL affiliate is allowed to nominate two individuals for this award, so VATESOL is looking for two such members to honor.  There are many dedicated, hard-working teachers who deserve this award and we would love to acknowledge them in such a way.  If you would like to nominate an individual, please read the following criteria and information on nominations.  


Criteria: Nomination submissions are examined for evidence of (a) adjustment to teaching situations and students, (b) the ability to motivate and encourage students, (c) a facility for engaging students in productive and challenging learning, (d) the development of effective lesson strategies, (e) the use of fair and effective lesson strategies, (f) the use of fair and effective evaluation techniques, (g) service (personal and social) to students outside the classroom, (h) involvement with colleagues, and (i) continuing professional development.��To Nominate: A nominator must (a) be a TESOL member who has seen the nominee teach and (b) write a letter of nomination (three pages maximum) describing the lesson observed (telling why it was special, worthy of recognition, and not a once-in-a-lifetime event), providing additional information that addresses the nine criteria listed above, and showing the nominee to be the kind of teacher who should be recognized for achieving excellence.��Supporting Documentation: The nominator must send (a) a maximum of three other letters of recommendation (two pages maximum for each) providing information relevant to the nine factors above as well as to other factors pertinent to the teaching context. One of these letters must come from the nominee's current supervisor. The other two might come from a student, a colleague, a parent, a community person, a professional in another geographic area who knows the nominee's work, a former supervisor, or an administrator; and (b) a statement (no longer than 1,000 words) from the nominee including (1) a biographical sketch including name, address, telephone, e-mail address, and TESOL membership numbers, if available, and focusing on educational background and reasons for becoming a teacher, (2) an account of professional development (focusing on teaching experience, workshops conducted, committee work, current involvement in and/or plans for further education and other creative endeavors or activities that could enhance teaching), and (3) a discussion of the nominee's views on excellence in teaching (in the context of the nominee's particular teaching situation and students).�  �Deadline: Nominations must be received on or before October 1, 2009 to the VATESOL board.  Please e-mail or mail your nominations to Tanya Gray at � HYPERLINK "mailto:internatgal@hotmail.com"��internatgal@hotmail.com� or 2514 Westhampton Ave/ Roanoke, VA 24015.  The VATESOL board will review nominations and select two to send to TESOL by their November 1 deadline.   


We hope you will get together with your colleagues and consider submitting a nomination!  
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